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Abstract 

Problem Statement: Comprehensive, developmental guidance and 
counseling programs are vital to the achievement of excellence in 
education for all students. The purpose of the guidance curriculum is to 
help all students develop basic life skills in the areas of personal/ social, 
career planning, and academic development. Although the counselors 7 
responsibilities include organizing and implementing the guidance 
curriculum, the teachers who are supported by the school counselors are 
responsible for implementing the guidance curriculum within their 
classrooms. In Turkey, however, lack of appropriate training and lack of 
teachers 7 knowledge were adressed as important problems in the field of 
guidance and counseling. 

Purpose of Study: This study aims to examine the views of teachers 
working in primary schools and high schools on classroom guidance 
programs. 

Method: The sample of the study included 209 teachers (130 female and 79 
male) in primary and high schools in izmir, Turkey. A qualitative study 
was conducted by interviewing Turkish primary and high school teachers 
about their involvement in guidance and counseling, their opinions about 
the effectiveness of guidance programs and having difficulties. A semi- 
structured interview was used with pre-designed questions posed to all 
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interviewees as probing questions during the interview for clarification 
and elaboration. Content analysis was used to analyze the data. 

Findings and Results: Fifty-three percent of the primary school teachers 
were willing to engage in classroom guidance activities. However, the 
majority of high school teachers (84.3%) were not willing to engage in 
classroom guidance activities, yet 85.6% of primary school teachers and 
82.9% of high school teachers reported that classroom guidance activities 
are important for students. Also, the majority of both primary school 
teachers (72.7%) and high school teachers (84.3%) reported that they seek 
help from school counselors regarding classroom guidance activities. The 
most important help topics were program implementation and evaluation. 
Moreover, half of the primary school teachers (49.6%) reported that they 
need additional help with implementation of classroom guidance 
programs. This rate was higher for high school teachers (74.3%). 

Conclusion and Recommendations: As a result, teachers have some 
difficulties when they are preparing and implementing classroom 
guidance programs. It is recommended that school counselors should 
conduct consultations with teachers on classroom guidance teaching, 
emphasizing the positive effects of teachers on student development, and 
in-service training sould be planned for teachers on the implementation 
and evaluation of classroom guidance programs. 


Key words: Comprehensive developmental guidance program, teachers, guidance 
lesson, primary school, high school. 

Since the early 1900's in the United States (USA) and 1950's in Turkey when 
school counseling began, school counseling has undergone significant changes. These 
changes are summarized briefly as services model (organizing the activities of 
counselors around major services including assessment, information, counseling), 
processes model (emphasizes the clinical and therapeutic aspects of counseling, 
particularly the processes of counseling, consulting, and coordinating), and the 
duties model (emphasizes duties of counselors). Today, these models are categorized 
as a traditional guidance approach. Beginning in the 1960's, but particularly in the 
late 1970's, an increasing number of articles, books, and handbooks describing 
comprehensive programs emerged, as did mandates for comprehensive, 
developmental guidance programming in schools. During this period, the call came 
to re-orient guidance from what had become an ancillary set of services delivered by 
a person in a position (the counselor) to a comprehensive, developmental program 
(Gysbers & Henderson, n.d.). In the USA, in the 1980's, the State of Missouri 
published a version of a comprehensive state plan to help districts develop, 
implement, and evaluate comprehensive, systematic school guidance programs 
(Iowa Comprehensive Counseling and Guidance Program Development Guide, 
n.d.,). The first studies began in the early 2000's in Turkey. 
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Comprehensive, developmental guidance and counseling programs are vital to 
the achievement of excellence in education for all students. Moreover, 
comprehensive developmental guidance and counseling programs are an integral 
part of each schools' entire education program (Neeley et al., 2004). A 
comprehensive, developmental guidance and counseling program usually contains 
three key elements; a) content, b) organization framework, and c) resources. The 
content element identifies student competencies considered important by the school 
district for students to master as a result of their participation in the school's 
comprehensive guidance program. The organizational framework contains three 
structural components (definition, rationale, assumptions) and four program 
components (guidance curriculum, individual planning, responsive services, system 
support), with examples of program activities and counselor time distribution across 
the four program component. The resource element presents the human, financial, 
and political resources required to implement the program fully (Gysbers & 
Henderson, 1999) 

The purpose of the guidance curriculum component is to help all students 
develop basic life skills in the areas of personal/social, career planning, and 
academic development. The guidance curriculum component is the heart and soul of 
the developmental piece of a comprehensive program (Iowa Comprehensive 
Counseling and Guidance Program Development Guide, n.d.). The developmental 
guidance curriculum has a scope and sequence for student competency 
developments. The curriculum is taught in units with planned lessons for small or 
classrom-sized groups of students (Neeley et al., 2004). In Turkey, seven areas have 
been identified for guidance curriculum; a) orientation school and environment, b) 
motivation to achieve c) self-acceptance, d) interpersonal relations, e) family and 
community, f) responsible and healthy life, g) educational and vocational 
development (MEB, 2006). 

Although the counselors' responsibilities include organizing and implementing 
the guidance curriculum, the cooperation and support of the entire school and staff 
are necessary for its succesful implementation. Because school counselors can not do 
all the classroom guidance plus all other counseling activities, they need the help of 
the administrators, teachers, and the other school staff (Iowa Comprehensive 
Counseling and Guidance Program Development Guide, n.d.). The teachers, who are 
supported by the school counselors are responsible for implementing the guidance 
curriculum within their classrooms (Yuen, Chan, Lav, Gysbers, & Shea, 2007). In 
other words, teachers have an important role in classroom activities and school-wide 
activities. Teachers develop and infuse school counseling activities into the 
instructional program that are integral to good learning and they may serve as 
advisors, mentors, and in a number of other roles (New York State School Counselor 
Association, 2011). According to Richardson and Baron (1975), teachers were 
primarily responsible for the guiding and learning of developmental tasks in the area 
of "social learnings" (cited in Gysbers & Henderson, 1999). For example, teachers 
may help in organizing and conducting educational /vocational days or teachers 
may teach guidance lessons in classrooms (Gysbers & Henderson, 1999). 

In fact, effective teachers share many of the same traits as effective counselors: 
ability to empathize with students, patience and flexibility, excellent interpersonal 
skills, openness to new ideas, and awareness of individual differences. Good teachers 
also habitually promote and sustain positive group interaction in their classes, and 
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develop a helping relationship with both students and parents. Moreover, it is 
known that teacher-student relationships that are characterized by warmth, an 
absence of conflict, and open communication promote better school adjustments 
(Lapan, Gysbers & Petroski, 2001). In all these ways, the teacher's role is closely allied 
to that of the counselor. On the other hand, middle and high school teachers work 
with a larger number of students and usually spend no more than an hour a day with 
each class. Because their teaching is limited to specialized fields, they tend to 
emphasize academic skills and have little time to spend to get to know their students 
or talk about students' needs, interests, or problems. Yet, a trusted high school 
teacher is often the student's first choice as someone to turn to in discussing personal 
problems (Ellis, 1990). At the same time, studies (Jackson et al., 2002) show that 
teacher support is necessary for a school counseling program to be successful. For a 
comprehensive guidance program to flourish, cooperation between school 
counselors and teachers is paramount. According to Nuget (1990), next to counselors, 
teachers are the most important component in implementing a successful 
comprehensive guidance program (cited in Stelzer, 2003). Therefore, without teacher 
support and involvement, developmental guidance will not work. Some teachers 
who are uncooperative and unsupportive have criticized developmental guidance in 
general. These teachers do not like students from their classrooms working with 
counselors. They may even refuse to send their students to the guidance office 
(Stelzer, 2003). 

Teacher perceptions of the school counselors' role and school guidance services 
are really important for an effective guidance program. Several studies focused on 
this research area (Yuksel-Sahin, 2009; Ta§kaya & Kurt, 2010; Reiner, Colbert, & 
Perusse, 2009). At the same time it is believed that teacher perceptions of 
developmental guidance programs are important too. But there is little written in 
professional literature about the perceptions or contributions of teachers toward 
influencing the counseling programs in their schools. One of these studies in this area 
conducted by Hui (2002) revealed that teachers perceived a comprehensive 
developmental guidance program as fostering student development (Hui, 2002). 
Some teachers, however, believe that their responsibility is about teaching the 
academic discipline (Lohrmann, Forman, Martin, & Palmieri, 2008; cited in Tam & 
Hui, 2010) and guidance and counseling activity is the territory of the experts 
(Finnery, 2006; cited in Tam & Hui, 2010). Moreover, in Turkey lack of appropriate 
training and lack of knowledge of class teachers were adressed as important 
problems in the field of guidance and counseling (Kiilahoglu, 2004). 

Purpose of Study 

Against this background, the purpose of this study describes teachers' 
perceptions of and involvement in the comprehensive, developmental school 
guidance program in primary and high school in Turkey. It is expected that the data 
gathered through this research study will provide a wealth information about what 
teachers think are the guidance curriculum. This knowledge is crucial in informing 
any necessary changes to future guidance curriculum implementation and highlights 
the most effective components of the comprehensive developmental guidance 
program. 
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Method 


Participants 

The sample of the study included 209 teachers (130 female and 79 male) in 
primary and high schools in a city in the western part of Turkey, izmir. One-hundred 
thirty nine teachers (66.5%) are from primary schools and 70 teachers (33.5%) are 
from high schools. Of these teachers 10.5% have 0-5 years experience, 25.8% have 6- 
10 years of experience, 23.9% have 11-15 years of experince, 16.7% have 16-20 years 
of experience, and 23.8% have more than 21 years of teaching experience. 

Procedures 

A qualitative study was conducted by interviewing Turkish primary and high 
school teachers about their involvement in guidance and counseling and their 
opinions about the effectiveness of guidance programs and having difficulties. 
Qualitative research is useful for exploring little-understood phenomena and for 
investigating new areas or topics ( Burns & Grove, 2001 ). A semi-structured 
interview was used with pre-designed questions posed to all interviewees as probing 
questions during the interview for clarification and elaboration. All interviews were 
conducted regarding 4th grade students in guidance and counseling programs who 
have been successful in the course of non-test assessment techniques. Each interview 
lasted about 30 minutes. The interviews were recorded by interviewees. The semi- 
structured questionnaire consisted of the following items: 

1. What is your opinion about classroom guidance programs? What sort of 
benefits do you think classroom guidance courses have for the students? 

2. How is the guidance program of the classroom you are responsible for 
prepared? 

3. What kind of activities have you prepared during this semester as a teacher? 

Which questionnaires (surveys) have you conducted? 

4. When you prepare and implement guidance activities about which subjects do 

you consult the school counselor? 

5. Do you face any problems during the guidance courses? Can you please tell 

about them? 

6. Do you think that you need more information as you run the guidance courses? 

In addition we asked the interviewees to complete a brief demographic 
questionnaire on their gender, age, teaching experience, number of years teaching at 
the current school, willingness to engage in classroom guidance activities and 
training specific to counseling and guidance. 

Data Analysis 

Content analysis is an unobtrusive method of analysis that can easily 
accommodate large amounts of data (Shuyler & Knight, 2003). Therefore, in this 
study content analysis was performed according to Miles and Huberman (1994). The 
researchers read the responses and looked for themes and patterns. Qualitative 
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content analysis proceeded according to the following steps: 1. The researchers read 
the responses carefully to get a feeling from the data. The researchers extracted 
important statements from participants' phrases. 2. The researchers divided the 
statements into important categories, themes, and theme clusters and then conducted 
the explanatory integration for the same. 3. The researchers verified the face validity 
of the statements and the formed meaning through reviews by two experts. The 
experts were asked to identify any further categories, themes, or themes clusters. 

The researchers independently reviewed the participant responses to define 
categories that spontaneously emerged from the data, then compared and contrasted 
all of the categories and agreed on a final list for each question. After that, authors 
quantified the data obtained from qualitative research. Quantitative analysis of 
qualitative data "involves turning the data from words or images into numbers and 
this process increases of data reliability and reduce bias (Yildinm & §im§ek, 2005). 
For this reasons in this study simple frequencies were calculated. 


Results 

Results showed that 58.3% of the primary school teachers were willing to engage 
in classroom guidance activities. However, the majority of high school teachers 
(84.3%) were not willing to engage in classroom guidance activities. In response to 
the first question, 85.6% of primary school teachers and 82.9% of high school teachers 
reported that classroom guidance activities are important for students. According to 
primary school teachers, classroom guidance activities are especially useful for 
students' social skills development (25.9%), adaptation to school (16.5%), problem 
solving skills development (10.8%), positive behavioral change (10.8%), academic 
performance (5.7%), vocational development (2.2%), cognitive developmet (1.4%), 
and family assessment (1.4%). On the other hand, high school teachers reported that 
classroom guidance activities are especially useful for students' vocational 
development (8.5%), social skills development (7.1%), problem solving skills 
development (7.1%), self-awareness (2.8%), and relationships with teachers (1.4%). 

In this study, the participants were asked how is the guidance program of the 
classroom you are responsible for prepared? as the second question. The majority of 
primary school teachers (84.9%), and approximately all of high school teachers 
(97.1%), reported that school counselors design their classroom guidance programs. 
Only 10.8% of primary school teachers themselves design their clasroom guidance 
programs. Four teachers have no information about designing classroom guidance 
programs. 

The third question was related to classroom guidance activities and 
questionnaires (surveys) that implemented by teachers in their classrooms. Results 
showed that the most common classroom guidance activities which were served by 
both primary (41%) and high school teachers (37.1%) were personal/social guidance 
activities, followed by educational guidance activities (12.9% of primary school 
teachers and 17.1% of high school teachers). A higher rate of vocational guidance 
activities was found for high school teachers (14.2%) than for primary school teachers 
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(5.8%). And assessment was an another clasroom guidance activities for primary 
(11.5%) and high school teachers (10%). Assessment instruments used by teachers in 
classroom guidance lessons were presented in Table 1. 


Table 1 


Assessment Instruments Implemented hy Teachers 


Question 3 

Assessment instruments 

Primary school 

Eligh school 



teachers 


teachers 



f 

% 

f 

% 


Autobiography 

22 

15.8 

9 

12.8 

Which 

Causes of 

21 

15.1 

26 

37.1 

questionnaires 

Underachievement 





(surveys) have 

survey 





you 

Sociometric tests 

16 

11.5 

10 

14.2 

conducted? 

Problem Screening 

15 

10.8 

13 

18.5 


questionnaire 

Test anxiety 

9 

6.5 

3 

4.3 


questionnaire 

Interviewing with 
families 

8 

5.8 

- 

- 


Coping with anger 

5 

3.5 

- 

- 


survey 

Family assessment 

4 

2.8 

_ 

_ 


questionnaire 

Eye Screen test 

3 

2.2 

. 

. 


Leisure time activities 

3 

2.1 

- 

- 


survey 

Peer relations survey 

3 

2.1 

_ 

_ 


Causes of absenteeism 

- 

- 

3 

4.3 


survey 

Academic self-concept 
scale 

- 

- 

10 

14.2 


Responsibility survey 

1 

0.7 

- 

- 


Bullying survey 

1 

0.7 




As shown in Table 1, the most common used assessment instruments were 
autobiography (15.8%), causes of underachievement survey (15.1%), sociometric 
tests (11.5), and problem screening questionnaires (10.8%), respectively, among 
primary school teachers. The most common used assessment insruments in high 
schools were causes of underachievement surveys (37.1%), problem screening 
questionnaires (18.5%), sociometric tests (14.2%), and academic self-concept scales 
(14.2%), respectively. 
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In this study, the participants were asked whether they need help from school 
counselors about classroom guidance activities or not, and their responses were 
presented in Table 2. 


Table 2 

Teachers' Opinions about Seeking Help From School Counselors 

Question 4 Help topics Primary school High school 

teachers teachers 




f 

% 

f 

% 


Designing programs 

1 

0.7 

- 

- 

When you 

Interviewing with 

9 

6.5 

- 

- 

prepare and 

families 





implement 

Program 

46 

33.1 

26 

37.1 

guidance 

implementation and 





activities about 

evaluation 





which subjects 
do you consult 
the school 
counselor? 

Effective learning 
techniques 

2 

1.4 

- 

- 

Intervention to 

25 

17.9 

8 

11.4 

problem behaviors 
Special education 

9 

6.5 

. 

. 



Adolescence 

2 

1.4 

- 

- 


Vocational choice 

- 

- 

2 

2.8 


University entrance 

- 

- 

3 

4.3 


exams 






Test anxiety 

- 

- 

1 

1.4 


Multiple topics 

- 

- 

8 

11.4 


The majority of both primary school teachers (72.7%) and high school teachers 
(84.3%) reported that they seek help from school counselors about classroom 
guidance activities. The most important help topics were program implementation 
and evaluation (33.1 % of primary school teachers and 37.1 % of high school teachers), 
followed by intervention to problem behaviors (17.9% of primary school teachers and 
11.4% of high school teachers). 

Teachers were asked if they encounter any problems during implementation of 
classroom guidance programs, and the results were presented in Table 3. 
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Table 3 


Problems Encountered During the Implementation of Classroom Guidance Programs 


Question 5 

Problems with 
classroom guidance 
programs 

Primary school 
teachers 

f % 

High school 
teachers 

f % 

Do you face any 
problems 
during the 
guidance 

Yes 

89 

64.0 

47 

67.1 

courses? 

No 

49 

35.7 

23 

32.8 

Can you please 

Common problems 

f 

% 

f 

% 

tell about them? 

Crowded classess 

17 

12.2 

3 

4.3 


Lack of time 

21 

15.1 

10 

14.2 


Reproduction of 
material 

12 

8.6 

1 

1.4 


Inexperience 

4 

2.9 

- 

- 


Students 7 lack of 

interest 

23 

16.5 

18 

25.7 


Teacher incompetence 

4 

2.9 

11 

15.7 


Content 

4 

2.9 

- 

- 


Mainstreaming 

3 

2.1 

- 

- 


education 


Approximately two-thirds of both primary school (64%) and high school teachers 
(67.1%) reported that they have some problems with implementation of classroom 
guidance programs. The most common problems in primary schools were students 7 
lack of interest (16.5%), lack of time (15.1%), and crowded classes (12.2%), 
respectively. According to high school teachers, the most common problems were 
students 7 lack of interest (25.7%), teacher incompetence (15.7%), and lack of time 
(14.2%), respectively. 

Finally, teachers were asked if they need additional knowledge about 
implementation of classroom guidance programs (Table 4). 
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Table 4 

Teachers' Opinions about Need for Additional Knowledge Regarding implementation of 
Classroom Guidance Programs 


Question 6 

Subjects that require 
additional information 

Primary school 
teachers 

f % 

High school 
teachers 

f % 

Do you think 
that you need 

Mainstreaming 

education 

2 

1.4 

- 

- 

more information 

Documents 

5 

3.5 

- 

- 

as you run the 

Evaluation 

21 

15.1 

2 

2.8 

guidance 

Technology 

2 

1.4 

3 

4.3 

courses? 

Educational seminars 

5 

3.5 

5 

7.1 


Sexual education 

2 

1.4 

- 

- 


Adolescence 

- 

- 

1 

1.4 


Anger managament 

- 

- 

1 

1.4 


University entrance 

exams 

- 

- 

3 

5.3 


Related to this question, approximately half of the primary school teachers 
(49.6%) reported that they need additional help regarding implementation of 
classroom guidance programs. This rate was higher for high school teachers (74.3%). 
As seen in Table 4, the results showed that primary school teachers need more 
knowledge of program evaluation (15.1%) and that high school teachers need more 
knowledge of educational seminars (7.1%) and university entrance exams (5.3%). 


Discussion 

This study aimed to examine the views of teachers working in primary schools 
and high schools on classroom guidance programs. Results of the study showed that 
a great majority of the teachers in primary schools were willing to become classroom 
guidance teachers. A review of the literature shows that teachers are considered to be 
the most important professionals at schools (Gibson & Mitchell, 2003), because they 
are key figures for their students, are in constant contact with the students during the 
day, and are able to notice changes in students immediately (Schmidt, 1993). This is 
especially the case in elementary schools (Stelzer, 2003). The willingness of primary 
school teachers, who are important figures in elementary level education, to conduct 
classroom guidance activities is important for these activities to succeed. On the 
other hand, results of the study showed that a great majority of the teachers working 
in high schools were not willing to become classroom guidance teachers. This might 
decrease the efficiency of the classroom guidance lessons. 

Classroom guidance lessons are considered to be effective tools to introduce the 
students to the opportunities provided by the school (e.g. guidance and 
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psychological counseling services), to inform the students about various topics (such 
as institution of higher education, occupations) and to address their needs (cope with 
bullying, etc.) (Nazli, 2006; Akos, Cockman, & Strickland, 2007). The results of this 
study showed that a great majority of teachers both in primary schools and high 
schools thought that guidance lessons were useful for the students. Teachers working 
in primary schools stated that these lessons were particularly useful in the 
development of students' social skills. Considering that one of the basic 
developmental tasks expected of students in elementary education is to form and 
sustain friendship relations, it can be argued that the contribution guidance lessons 
make to the development of students' social skills can make it easy for the students 
to achieve these developmental tasks. 

Teachers are required to prepare classroom guidance in line with the school 
framework plan of the Ministry of National Education Regulation on Guidance and 
Psychological Counseling Services (2001). The findings of this study show that 
classroom guidance programs are prepared by school counselors. This can be 
attributed to a lack of knowledge among classroom guidance teachers on preparing 
classroom guidance programs. Teachers who participated in the study stated that 
they needed the most help in preparing and evaluating classroom guidance 
programs. Similarly, in a study by Demirel (2010) evaluating classroom guidance 
programs in primary and secondary schools, it was found that classroom guidance 
teachers did not have sufficient competence in implementing guidance programs. 
When teachers are not a part of the process of the preparation of the programs, it 
might result in difficulties during the implementation phase. On the other hand, for 
the efficient implementation of comprehensive developmental counseling programs, 
it is important that psychological counselors make efficient use of their time. When 
classroom guidance programs are prepared by school psychological counselors, it 
may prevent school counselors from carrying out their other duties. 

An examination of the activities conducted by teachers during guidance lessons 
shows that the emphasis is on personal-social guidance, both at the elementary 
school level and at the high school level. Classroom guidance programs implemented 
in schools in Turkey since 2006 also contained many chapters on personal/social 
guidance. However, the results of this study show that classroom guidance teachers 
working in high schools did not conduct many activities on career guidance. Job 
descriptions and activities designed to allow students to discover their own interests, 
skills, and values are among the activities that can be made during guidance hours. 
Considering that it is important for students to know both about themselves and 
about various occupations when making professional decisions, the number of 
activities on this subject should be increased. 

This study also aimed to examine the individual recognition techniques 
employed by teachers during classroom guidance lessons. Results show that, at both 
levels of education, self description and socio-metrics, both of which are non-test 
techniques, were the most frequently used. Causes of failure questionnaires, 
autobiographies, and problem lists were the most frequently used measurement tools 
at the primary level, and the causes of failure questionnaire was the most frequently 
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used measurement tool at the secondary education level. These results parallel the 
findings of the study by Gengdogan and Onur (2006). In their study conducted with 
the participation of guidance teachers, Gengdogan and Onur (2006) found that non¬ 
test techniques were the most frequently used measurement tools, followed by the 
causes of failure questionnaire, academic self-concept scale and socio-metric 
techniques. Among the tests, the most frequently used measurement tool was the 
Academic Self-Concept Scale. Because they provide multidimensional information 
on individuals, both tests and non-test techniques are important. Many different 
measurement tools are used in schools in other countries, including career mapping, 
cognitive process profile, inventory of critical thinking skills, emotional intelligence 
scale, inventory of professional motivation, and lists of skill control (Fisher, 2003). 

The study also examined whether teachers received help from school counselors, 
and if they did, on what issues. A great majority of teachers both at primary and 
secondary education levels stated that they occasionally received help from school 
counselors. Similarly, in NazlTs study (2008) was found that teachers had some 
difficulties in fulfilling the tasks of the Ministry of National Education. The 
implementation and evaluation of the program topped the list of issues on which 
classroom teachers sought help. As was argued above, this can be explained by a lack 
of sufficient knowledge among teachers concerning this issue. The second issue on 
the list was how to intervene in case of behavioral problems. As is well known, 
teachers play an important role in the transformation of classroom behavior into 
behavioral problems. However, teacher training programs place insufficient 
emphasis on distinguishing normal from abnormal behavior among children and 
adolescents, and intervening in and preventing such behavior. The only elective 
course on this subject is mental health among children and adolescents. However, 
this course is not offered in all faculties or departments, and prospective teachers 
graduate without receiving sufficient training on this subject, which leaves them 
helpless when they face behavioral problems in the classroom. 

As part of the study, teachers 7 views on the effects of classroom guidance 
activities on student development were examined. Most of the teachers stated that 
guidance activities affected student development. Paralleling the findings of 
previous studies, this ratio was higher among teachers working in primary schools. 
Teachers working in elementary schools identified improved self-awareness, 
improved inter-personal communication skills, and fewer problems with the school 
as the areas in which classroom guidance activities contributed to student 
development, and teachers working in high schools identified occupational choices 
and improved self-awareness. Although teachers who participated in the study 
stated that they experience difficulties in the preparation (programs being prepared 
by school counselors) and implementation (guidance lesson hours being too short, 
lack of interest among students, etc.) of comprehensive developmental guidance 
programs, it is important that they observe the positive effects of this program on 
students. 

This study also examined whether teachers faced problems in the implementation 
of classroom guidance programs, and if they did, the nature of these problems. A 
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majority of the teachers at both levels of education stated that they had problems in 
the implementation of guidance programs. Lack of interest among students in 
guidance activities emerged as the most important problem at both levels of 
education. This finding on the lack of interest among students in guidance activities 
parallels findings of previous studies showing that students think psychological 
counseling and guidance services are insufficient (Yuksel-§ahin, 2008). The lack of 
interest among students may be a result of their perceptions concerning the provision 
of these services. Lack of time, crowded classes and lack of competence among 
teachers concerning the programs emerged as other important problems. Similarly, 
in a study evaluating classroom guidance programs in elementary and secondary 
schools, Demirel (2010) found that crowded classes create problems in the 
implementation of guidance activities. 

Finally, this study examined whether the teachers needed more information on 
the implementation of classroom guidance programs, and if they did, on which 
issues in particular. Findings show that about half of the teachers working in primary 
schools and about three quarters of the teachers working in high schools need more 
information on the implementation of guidance programs. An evaluation of the 
findings of the study as a whole results in the following suggestions for improving 
the efficiency of comprehensive developmental guidance programs: First of all, 
because teachers working in high schools are not willing to provide classroom 
guidance activities, school psychological counselors should conduct consultations 
with teachers on classroom guidance teaching, emphasizing the positive effects of 
teachers on student development. Providing in-service training to teachers on the 
implementation and evaluation of classroom guidance programs would be another 
important suggestion in light of the findings of the study. It is also important that 
teachers are trained in the diversity of measurement tools that can be used to get to 
know the students, and to make sure that they have access to these measurement 
tools. 
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Simf Rehber Ogretmenlerinin Simf Rehberlik Programlanna 
ili§kin Goru§lerinin incelenmesi 
(Ozet) 

Problem Durumu 

Okul dam§manligi alamndaki gali§malar ABD'de 1900 / lii yillarm ba§larmda 
Tiirkiye'de ise 1950'li yillarm ba§larmda ba§ladigmdan bu yana okul dam§manligi 
alamndan onemli degi§iklikler ya§anmi§tir. Bu degi§iklikler kisaca servis modeli, 
siireg modeli ve gorev modeli olarak ozetlenebilir. Giinumuzde ise bu modellerin 
iigii de geleneksel rehberlik anlayi§mm bir pargasi olarak kabul edilmektedir. 1960 , li 
yillarda ba§layan ancak 1970'li yillarm sonuna dogru ise pek gok yaymda geli§imsel 
rehberlik anlayi§ma yer verildigi goriilmektedir. Geli§imsel rehberlik anlayi§mm en 
temel ilkelerinden birisi okullardaki rehberlik uygulamalarmm bir program 
kapsammda yurutiilmesidir. Kapsamli geli§imsel rehberlik programlan ilk olarak 
1980 yilmda Amerika'da Missouri eyaletinde uygulanmi§, Turkiye'de ise kapsamli 
geli§imsel rehberlik programimn uygulamasi ile ilgili gali§malar 200Ti yillarm 
ba§mda ba§lami§tir. 

Kapsamli geli§imsel rehberlik programmdaki program ogelerinden birisi rehberlik 
miifredatidir. Rehberli mufredatimn amaci ogrencilerin ki§isel/sosyal, egitsel ve 
mesleki alanlardaki becerilerinin geli§mesine yardim etmektedir. Okul psikolojik 
dam§manlan rehberlik mufredatimn organize edilmesinden ve uygulanmasmdan 
sorumlu olmakla birlikte rehberlik mufredatimn ba§arili bir §ekilde uygulanabilmesi 
igin turn okul personelinin i§birligi ve destegi oldukga onemlidir. Okul psikolojik 
dam§manlan tarafmdan desteklenen simf rehber ogretmenleri de kendi smiflarmdaki 
simf rehberlik mufredatim uygulamakla sorumludurlar. Ancak Turkiye'de simf 
rehber ogretmenlerinin konuyla ilgili uygun ve yeterli bir egitimden gegmemi§ 
olmalari psikolojik dam§ma alanmm en onemli sorunlari arasmda yer almaktadir. 

Ara§tirmamn Amaci 

Bu ara§tirmanm amaci ilkogretim okullarmda ve liselerde gorev yapan simf rehber 
ogretmenlerinin simf rehberlik programlanna yonelik goru§lerini incelemektir. 
Ara§tirmanm amaci dogrultusunda a§agidaki sorulara yamt aranmi§tir: 

1. Simf rehber ogretmenlerinin, simf rehberlik programlari hakkmdaki dii§unceleri 
nelerdir? Simf rehber ogretmenleri, rehberlik derslerinin ogrencilere ne gibi faydasi 
oldugunu dii§unuyor? 

2. Simf rehber ogretmenleri olduklan smifm rehberlik programi nasil hazirlamyor? 
Eger simf rehberlik programi simf rehber ogretmeni tarafmdan hazirlamyorlarsa ne 
gibi unsurlari dikkate aliyorlar? 

3. Simf rehber ogretmeni olarak bu donem igerisinde hangi etkinleri yaptilar ve hangi 
anketleri uyguladilar? 

4.Smif rehber ogretmenleri, simf rehberlik etkinliklerini olu§tururken ve uygularken 
hangi konularda okul psikolojik dam§manmdan yardim aliyorlar? 
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5. Simf rehber ogretmenleri rehberlik ders saatlerini yaparken ne gibi giigliiklerle 
kar§ila§iyorlar? 

6. Simf rehber ogretmenleri rehberlik ders saatlerini yaparken ne gibi ilave bilgilere 
ihtiyaci oldugunu du§iinuyorlar? 

Ara§tirmanm Yontemi 

Nitel ara§tirma modelinin benimsendigi bu ara§tirmaya izmir il merkezindeki 
ilkogretim okullan ve liselerde gorev yapan 209 simf rehber ogretmeni (130 kadm, 79 
erkek) katilmi§tir. Ara§tirmaya kablan ogretmenlerin 139'u (%66.5) ilkogretim 
okullarmda 70'i (%33.5) ise liselerde simf rehber ogretmeni olarak gali§maktadir. 

Ara§tirma verilerini elde etmek igin goru§me yontemlerinden standartla§tirilmi§ agik 
uglu goru§me teknigi kullamlmi§tir. Ara§tirmacilar tarafmdan hazirlanan goru§me 
formunda yer alan sorular, test di§i tekniklerden dersinden ba§arili olan rehberlik 
psikolojik danismanlik boliimu 4. simf ogrencileri tarafmdan katilimcilara 
yoneltilmi§tir. Katilimcilarm verdigi cevaplar not alma yontemi ile kaydedilmi§tir. 
Goru§meler ortalama 30 dakika siirmu§tur. 

Verilerin analizinde igerik analizi kullamlmi§tir. igerik analizi; veri ozle§tirme, veri 
sunumu ile sonug gikanmi ve teyit etme a§amalarma gore yapilmi§tir. 

Ara§tirmamn Bulgulan 

ilkogretimde gorev yapan ogretmenlerin %58.3 7 u simf rehber ogretmeni olmaya 
istekliyken; liselerde gorev yapan ogretmenlerin %84.3 , iinun simf rehber ogretmeni 
olmaya istekli olmadigi belirlenmi§tir. Ara§tirmadan elde edilen bir diger bulgu 
ilkogretimdeki simf rehber ogretmenlerinin %85.6'si, lisedeki simf rehber 
ogretmenlerinin %82.9'u simf rehberlik etkinliklerinin ogrencilerin igin onemli 
oldugunu du§unmektedir. ilkogretimdeki smif rehber ogretmenlerine gore simf 
rehberlik aktiviteleri ozellikle ogrencilerin sosyal becerilerinin geli§imine (%25.9), 
okula uydum saglamalarma (%16.9), problem gozme becerilerinin geli§imine 
(%10.8)ve olumdu davram§ degi§ikliklerine (%10.8) katki saglamaktadir. Lisedeki 
simf rehber ogretmenlerine gore ise simf rehberlik aktiviteleri ogrencilerin mesleki 
geli§imlerine (%8.5), sosyal becerilerinin geli§imine (%7.1) ve problem gozme 
becerilerinin geli§imine (%7.1) katki saglamaktadir. 

Ara§tirmada dikkati geken diger onemli bir bulgu ise simf rehberlik programlarimn 
biiyuk oranda okul psikolojik dam§mam tarafmdan hazirlanmasidir. Buna gore 
ilkogretimdeki simf rehber ogretmenlerinin %84.9'u, lisedeki simf rehber 
ogretmenlerinin %97.1'i simf rehberlik programlarimn okul psikolojik dam§manlan 
tarafmdan hazirlandigim belirtmi§lerdir. Bu bulguya paralel olarak simf rehber 
ogretmenlerinin okul psikolojik dam§manmdan yardim aldigi konular arasmda ilk 
sirada programm uygulanmasi ve degerlendirilmesi yer almaktadir. 

Ara§tirmamn Sonuglan ve Onerileri 

Ara§tirmadan elde edilen bulgular bir biitun olarak degerlendirildiginde simf rehber 
ogretmenleri simf rehberlik saatlerini ogrencilerin psiko-sosyal geli§imi agismdan 
onemli bulmakla birlikte simf rehber ogretmenleri simf rehberlik programlarmi 
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hazirlamada ve uygulamada bazi gugliikler ya§amaktadir. Bu bulgular i§igmda 
a§agidaki onerilerin dikkate alinmasmin kapsamli geli§imsel rehberlik 
programlarmm etkililigi arttiracagi du§unulmektedir. ilk olarak ozellikle liselerde 
gorev yapan ogretmenlerin simf rehber ogretmeni olmaya istekli olmamalan 
nedeniyle okul psikolojik dam§manlan tarafmdan simf rehber ogretmenlerine 
yonelik yapilacak konsultasyon gali§malarmda srnif rehber ogretmenin ogrenci 
geli§imi uzerindeki olumlu etkilerini ele almalari onerilmektedir. 

Ara§tirmadan elde edilen diger bulgularla birlikte degerlendirildiginde 
ogretmenlerin simf rehberlik programlarmm uygulanmasi ve degerlendirilmesi 
konusunda hizmet-igi egitim almalari onemli bir gereksinim olarak ortaya 
gikmaktadir. Yine ogrenciyi tamma amagli kullamlan olgme araglarimn ge§itliligi 
konusunda ogretmenleri bilgilendirmek ve ogretmenlerin kullanabilecekleri olgme 
araglarma ula§abilmelerini saglamak oldukga onemlidir. 

Anahtar Sozcukler: Kapsamli geli§imsel rehberlik programi; simf rehber ogretmeni; 
rehberlik dersi; ilkogretim; lise. 



